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As noted by USAID (2006, p. 107), the 
“availability of water impacts food production 
and nutrition, city development and growth, 

income generation and livelihood, and human health 
and hygiene.” Inadequate access to clean water and 
sanitation is a particular problem in many countries 
within a belt that extends across North Africa, the 
Middle East, South Asia, and East Asia, which USAID 

(2006) defined as the Asia and Near East (ANE) 
region. In the arid to semi-arid Middle East and North 
Africa, absolute water scarcity is a primary problem 
(USAID 2010; Borgomeo et al. 2020), whereas in 
humid, tropical Southeast Asia, water pollution from 
unsewered areas and agriculture is a greater concern 
(WWAP 2012). The ANE region largely overlaps 
with member states of the Organisation of Islamic 

Abstract: In developing countries in Africa and Asia, meeting challenges of water scarcity and pollution 
has often been hampered by shortcomings in higher education, including insufficient research productivity 
and funding, lack of opportunity for university graduates, and a mismatch between university activities and 
societal needs. To address these issues, we developed novel programs integrating technical instruction 
and preparation for professional practice in hydrology for cohorts of graduate students from Morocco 
and Egypt (2012–2013) and from Türkiye and Indonesia (2013–2014). Students participated in an initial 
online course and a follow-up workshop featuring geographic information systems (GIS), remote sensing, 
and hydrologic modeling with internet-based data sets. Field activities in the USA (first cohort) and in the 
students’ home countries (second cohort) included stream gauging, measurement of water levels in wells, 
water sampling, and measurement of hydrochemical parameters. A subsequent online course focused on 
research ethics, preparing proposals and publications, and presenting findings to technical audiences and 
the public, culminating in presentations at conferences in the USA. Participants mentored other students at 
their home institutions and at K-12 schools in Türkiye and Indonesia. Participant feedback during and after 
the programs tended to be strongly positive, and participants have continued to engage with project leaders 
and mentor students in their home countries and the USA. Our modular, hybrid approach offers a template 
for students in hydrology and related fields to develop relevant skills and engage internationally.
Keywords: exchanges, hybrid curriculum, hydrology, international, mentoring, training
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Cooperation (OIC). Islamic World Educational, 
Scientific and Cultural Organization (ICESCO) 
(2003) articulated the importance of integrated water 
resources management, institutional and research 
capacity building, and international cooperation for 
member states.

Among the 17 Sustainable Development Goals 
(SDGs; United Nations 2022), SDG 6 emphasizes 
water (“Ensure availability and sustainable 
management of water and sanitation for all”) and 
SDG 4 emphasizes education (“Ensure inclusive 
and equitable quality education and promote lifelong 
learning opportunities for all”). Challenges in meeting 
SDG 6 affect the attainment of SDG 4 and vice versa 
(Hanley 2024). In various OIC countries, problems in 
higher education have included insufficient research 
productivity and funding, lack of opportunity for 
university graduates, and a mismatch between 
university activities and societal needs (USAID 
2010; Lindsey 2011). The Federation of Universities 
of the Islamic World (FUIW) (2007) recognized the 
need for higher-education institutions to contribute to 
sustainable development and noted that research in 
water resources and the environment is a priority.

We created novel, hybrid programs to help young 
hydrologic scientists and engineers in selected OIC 
countries within the ANE region develop technical 
and professional skills through collaborating with 
each other and with U.S. colleagues. These two 
programs stemmed from the U.S. Department of 
State’s Building Opportunity out of Science and 
Technology (BOOST) initiative and built on existing 
research collaborations. For two binational cohorts of 
graduate students, we combined technical instruction 
in hydrology (accessing and distributing data via 

shared platforms, GIS, remote sensing, hydrologic 
modeling, and field monitoring techniques) with 
preparation for professional practice (scientific 
ethics, writing grant proposals, and communicating 
science to technical and public audiences). We 
included online coursework, exchanges (a workshop 
in the USA for each cohort, and field activities by 
U.S. partners and the students), and presentations at 
a major Earth science conference in the USA. This 
approach provided opportunities for collaborative 
mentoring by U.S. and ANE faculty members, and 
peer mentoring through interactions between U.S. 
and ANE students. Program objectives included 
strengthening the students’ communication skills, 
especially in English; increasing their ability to 
connect with the regional and global scientific 
communities; and positioning them to contribute as 
professionals in academia, industry, or government. 
Thereby, the participants would be empowered to 
build capacity in both education (through sharing 
their learnings with other students and members of 
the public) and water management in their home 
countries. 

Our approach to designing the programs is 
grounded in observations from the recent literature 
on hydrology and Earth science education. These 
include the value of field learning, including team 
activities and field discussions (Mogk and Goodwin 
2012; Iqbal and Clayton 2020), and cross-disciplinary 
and regionally diverse perspectives in hydrology 
(Wagener et al. 2010; Gleeson et al. 2012; Ruddell 
and Wagener 2015). Training in both “hard” skills 
(use of technology, such as internet resources, GIS, 
and modeling; Ruddell and Wagener 2015) and 
“soft” skills (e.g., communication and professional 
practice; McClain et al. 2012; Santillan-Jimenez 
et al. 2020) is important. Developing professional 
networks is particularly valuable for scientists in 
underdeveloped regions (Hughes 2012) and for 
members of underrepresented groups (e.g., women 
scientists; Avallone et al. 2013). We surveyed 
participants at various points during and after each 
program to assess the value of various activities. 

Program Activities and Assessment
Cohort 1: Morocco and Egypt

For the first BOOST program, faculty from 
the University of Kentucky (UK; Alan Fryar), 

Research Implications
• A modular, hybrid training course promoted 

development of technical and “soft” skills for 
groups of graduate students in African and 
Asian countries.

• Students rated field data collection and 
conference participation as the most 
worthwhile activities.

• Five-year post-program surveys and 
continued engagement by participants 
affirmed the programs’ sustained impact.
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University of Georgia (UGA; Adam Milewski), and 
Western Michigan University (WMU; Mohamed 
Sultan) partnered with collaborators at three 
Moroccan institutions (Faculty of Sciences Ben 
M’sick [FSBM], Casablanca; Faculty of Sciences 
Semlalia, Marrakech [FSSM]; and Faculty of 
Sciences and Techniques, Fez [FST Fez]) and 
the National Authority for Remote Sensing and 
Space Sciences (NARSS) in Egypt (Figure 1). 
Collaborators recommended six students from 
each country based on criteria including gender 
(at least 50% of participants identifying as female, 
in response to historic discrepancies in STEM 
education and career opportunities; Hassan 
2000), age (18–30), graduate education in a field 
related to hydrology, some background in remote 
sensing and/or GIS, and proficiency in English. 
In February 2012, two students each were chosen 
from FST Fez and FSSM, and one from FSBM; a 
sixth student was chosen from Faculty of Sciences 
Aïn Chock (FSAC, Casablanca) (Figure 1). Four 
Moroccan students were pursuing doctorates 
and two were pursuing master’s degrees, all in 
geology; five were female and one was male. From 
Egypt, three students were chosen from Zagazig 
University (ZU; one each in geology, geography, 
and soil science); one each was selected from Cairo 
University (CU; geology), Helwan University 
(HU; geology), and NARSS (Figure 1). Two 
students were pursuing doctorates and four were 
pursuing master’s degrees; three were male and 
three were female.

In April–May 2012, Milewski taught an online 
course on the fundamentals and principles of 
remote sensing, GIS, and hydrologic modeling 
using a series of lectures, videos, and assignments 
with the Moodle platform. Students completed 
hands-on laboratory assignments using GIS, ENVI 
(NV5 Geospatial, Broomfield, CO), and SWAT 
(SWAT 2024). Racha El Kadiri, a Moroccan 
Ph.D. student at WMU, served as a teaching 
assistant. Subsequent field activities were planned 
for Morocco and Egypt, but political instability 
precluded travel to planned sites in Egypt (south 
Sinai and the Eastern Desert). Instead, James 
Ward arranged a week of activities for the cohort 
in West Texas as an arid-zone analog to North 
Africa during June 2012. Participants stayed in a 
residence hall at Angelo State University (ASU) 

and attended lectures on geology and hydrology 
of the San Angelo region (Figure 2), including 
water use and pollution issues. Field activities 
included examining outcrops; gauging stream 
flow by wading with top-setting rods and a current 
meter; measuring hydrochemical parameters 
(dissolved oxygen, pH, electrical conductivity, and 
alkalinity by titration) in streams and groundwater; 
measuring water levels in wells and infiltration 
rates (using a double-ring infiltrometer) in soil; and 
electrical resistivity and electromagnetic surveys. 
Participants interacted with ASU faculty and 
students and with staff of government agencies, 
including the Railroad Commission of Texas 
(which regulates petroleum production), the U.S. 
Geological Survey, and the Upper Colorado River 
Authority.

Milewski and El Kadiri led an 11-day workshop 
for the cohort at UGA in June–July 2012. 
Students attended lectures with presentations of 
case studies. The main topics were introduction 
to ArcGIS (ESRI, Redlands, CA); analysis and 
spatial interpolation of field data; data acquisition, 
resources, and processing; and development of a 
hydrologic model using SWAT. Data collected 
during the field activities in Texas were mapped 
and spatially interpolated using ArcGIS. For the 
primary exercise, six groups (each containing 
one Moroccan and one Egyptian student) used 
satellite-based and field observations to construct 
preliminary hydrologic models of different 
Moroccan watersheds.

From September 2012 to January 2013, Fryar 
led an online course on soft skills for the cohort. 
Activities included discussions on careers in Earth 
sciences (followed by a reflective essay); submitting 
updated resumes; developing profiles on LinkedIn; 
and completing an online module on responsible 
conduct of research. During two videoconferences, 
the participants gave PowerPoint presentations that 
summarized and evaluated webinars on hydrologic 
topics. Fryar provided feedback on essays, 
resumes, and presentations. The core activity for 
the professional practice course was participation 
in the Geological Society of America Annual 
Meeting in Charlotte, North Carolina, November 
4–7, 2012. Fryar, Milewski, and Sultan proposed a 
topical poster session entitled “Building Capacity 
for Hydrologic Science in Water-Stressed Regions 
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Figure 2. Field activities by Moroccan and Egyptian students around San Angelo, Texas: (a) gauging stream 
flow along Concho River; (b) measuring water level in monitoring well.

a.

b.
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of the World,” which included 25 presentations. Ten 
of the cohort participants and two of the Moroccan 
collaborators presented their individual research 
in the session; two other posters summarized the 
training activities (Fryar et al. 2012; Milewski et 
al. 2012).

Each participant was expected to spend at 
least 40 hours in educational outreach activities. 
Suggested venues included universities (through 
classroom teaching, in-person or online peer 
tutoring, and presentations) and K-12 schools and 
community organizations (sharing information 
about water use, water conservation, pollution 
prevention, and science as a career). The Egyptian 
participants generally considered their work as 
course and lab instructors to fulfill the outreach 
mandate, including teaching classes in field 
geology, engineering geology, hydrogeology, 
and use of GIS software. Two of the Egyptian 
participants showed videos about field activities in 
Texas to their classes. The Moroccan students were 
not employed as instructors and their outreach 
activities were more individual. Three participants 
mentored classmates at their universities in GIS, 
remote sensing, and hydrologic modeling; another 
taught a short course on those topics to a group 
of master’s students. One participant gave a 
presentation and worked with a youth council 
in their hometown. In the most elaborate case, 
Mahmoud Zemzami mentored three groups of 
biology students (11 people total) in research 
projects on water quality and pollution, and 
lectured on geostatistics, hydrology, and technical 
communication. During fall 2013, as a visiting 
student at the University of Rouen (France), he 
gave lectures to five Ph.D. students (two each from 
Algeria and Tunisia and one from Morocco) and 
mentored a French Ph.D. student.

Fryar, Milewski, El Kadiri, Moroccan 
collaborators, and the cohort held a final meeting in 
Marrakech May 20–24, 2013. The group discussed 
the status of participants’ research projects and 
possible ways to continue BOOST activities. 
The group met with staff of two regional water-
management agencies (Tensift Hydraulic Basin 
Agency and Haouz Regional Office of Agricultural 
Promotion). Topics discussed included the 
responsibilities of each agency, opportunities 
for collaboration with faculty and students, and 

professional skills desirable for employment.
Fryar and Carol Hanley (UK) designed a 

series of assessments to obtain feedback from 
participants at five time points: at the start of the 
program (March 2012), after the spring online 
course and summer activities (July 2012), after 
the fall online course and GSA meeting (January 
2013), at the end of the program (December 2013), 
and five years afterward (February 2019). The pre-
program assessment consisted of three open-ended 
questions. In the subsequent three assessments, 
participants were asked to rate features of the 
program using two to four Likert-type questions 
with four choices (from poor (1) to excellent (4)) 
that allowed for open-ended responses, as well as 
strictly open-ended questions. In the 5-year post-
program assessment, participants were asked 
to evaluate the program using three Likert-type 
questions with four choices (from not at all (1) to 
very much (4)), plus a yes/no question, all of which 
allowed for open-ended responses. The assessment 
protocol was approved by UK’s Non-Medical 
Institutional Review Board for human-subjects 
research. Participants were asked to return their 
responses to a UK staff member, who compiled 
responses anonymously. Data from the Likert-type 
responses were collated and percentages for each 
response option were calculated (Table 1). NVivo 
software version 1.0 (Lumivero, Denver, CO) was 
used to look for patterns, themes, contrasts, and 
clusters in the qualitative data. Responses were 
analyzed and categorized using descriptive codes.

Eleven of the 12 participants submitted the pre-
program assessment. Question 1 asked students 
to describe how prepared they thought they 
were for graduate studies in hydrologic sciences, 
and to justify their responses by explaining 
their related prior experiences. Respondents 
described work they had performed during their 
undergraduate, master’s, and (where appropriate) 
doctoral degree programs. Some described mini-
projects and internships. Others described related 
coursework that was essential to the understanding 
of geosciences, such as chemistry and field 
methods. A few students named specific topics 
they had previously studied. Question 2 addressed 
participants’ expectations. Most responses fell 
under the category of technical skills, which 
included learning GIS, remote sensing, hydrologic 
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modeling, and conducting fieldwork. However, 
many expectations also included soft skills, such 
as developing the capacity to work with diverse 
teams, improving English skills, understanding 
the environmental implications of water resources, 
and decision-making skills. In question 3, students 
were asked about their concerns about engaging in 
the program. The concerns raised included being 
in a new environment, learning in an intercultural 
environment, and applying new learning after 
returning home. The most common response was 
one of hope or anticipation.

Eleven participants responded to the first 
mid-program assessment, which contained three 
Likert-type questions and four strictly open-ended 

response questions. Questions 1–3 asked if the 
spring online course (on GIS, remote sensing, and 
modeling), the follow-up workshop, and the field 
activities were worthwhile. Thirty-six percent of 
participants thought the course was excellent, 55% 
said it was good, and 9% said it was fair. Sixty-
four percent rated the workshop excellent and 36% 
said it was good. Ninety-one percent thought the 
fieldwork was excellent and 9% thought it was 
good. Questions 4–6 asked which part of each 
module (the online course, workshop, and field 
exercises) was most worthwhile. In each case, 
students mentioned multiple features. The most 
common responses for the online course included 
modeling and GIS; for the workshop, SWAT 

Table 1. Summary of Moroccan and Egyptian participant responses to Likert-type questions on surveys.

Assessment Average 
(out of 4)

4: Excellent/
 very much

3: Good/ 
moderately

2: Fair/ 
a little

1. Poor/ 
not at all

No 
response

Mid-program 1

Spring online course worthwhile 3.27 4 6 1 0 0

Workshop worthwhile 3.64 7 4 0 0 0

Field exercises worthwhile 3.91 10 1 0 0 0

Mid-program 2

Fall online course worthwhile 3.80 8 2 0 0 0

GSA meeting worthwhile 4.00 9 0 0 0 1

End of program

Enhanced skills in hydrologic 
sciences

3.56 5 4 0 0 0

Enhanced ability to explain 
scientific research

3.33 4 4 1 0 0

More likely to find suitable 
employment

2.88 2 4 1 1 1

Program met expectations 3.78 7 2 0 0 0

5-year post-program

Enhanced skills in hydrologic 
sciences

4.00 6 0 0 0 0

Enhanced ability to explain 
scientific research

3.83 5 1 0 0 0

Benefitted professionally 4.00 6 0 0 0 0
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modeling was most popular. Students felt stream 
gauging was the most worthwhile aspect of the 
field exercises. Finally, students were asked to 
recommend changes and provide comments. The 
most common responses were allotting more time 
to complete activities and having more of the same 
types of activities. 

Ten participants responded to the second mid-
program assessment, which contained two Likert-
type questions and four strictly open-ended 
response questions. Question 1 asked if the online 
professional practice course was worthwhile. 
Eighty percent rated it as excellent and 20% rated 
it as good, but comments indicated that some 
respondents were confused by the question (four 
mentioned fieldwork or other previous activities). 
Likewise, when asked about the most worthwhile 
feature of the professional practice course, 50% 
of respondents mistakenly listed fieldwork or 
other previous activities. Two respondents listed 
publications and authorship, while another said 
the webinars were most worthwhile. Ninety 
percent of respondents rated the GSA meeting 
as excellent; the rating from one student could 
not be determined. Four students mentioned the 
value of preparing and presenting a scientific 
poster, and four cited the benefit of networking 
with hydrologists and geologists from different 
universities and countries. When asked about 
the most worthwhile aspect of the conference, 
students most commonly listed poster and oral 
presentations. Regarding changes to the online 
professional practice course or GSA meeting, 
only two of the five responses were relevant. 
One student requested “training on research 
methodology and art of writing a research paper 
for a good journal.” Another student, referring 
to a geology-in-industry mentor luncheon at the 
GSA meeting, would have liked more information 
about opportunities for non-U.S. citizens.

At the end of the program, nine students rated 
components of the program and assessed their 
professional growth. Fifty-six percent said that 
the program was excellent in increasing their 
hydrologic science knowledge and 44% said 
it was good. Likewise, 56% rated the program 
excellent in increasing their ability to explain 
scientific research to technical and non-technical 
audiences, while 33% rated it good and 11% said 

it was fair. Students highlighted improvement in 
English skills and in communicating with people 
from different cultures. Twenty-two percent of 
respondents thought the program gave them an 
excellent chance of finding employment, 44% a 
good chance, 11% a fair chance, and 11% a poor 
chance; one student did not give a numerical 
response. Two respondents said it was difficult 
to find employment in Morocco, whereas three 
were already working at a university and finding 
employment was not an issue for them. Of the 
students who answered the question regarding 
“Will you continue to mentor?” seven stated they 
would. Seventy-eight percent said that the program 
was excellent in meeting their expectations; 22% 
said it was good.

Six participants (three each from Egypt and 
Morocco), representing 50% of the cohort, 
responded to the 5-year post-program survey. All 
respondents said the program enhanced their skills 
in hydrologic science very much. One participant 
stated that the program “helped me find a new Ph.D. 
project and be successful in my Ph.D. journey all 
the way until the defense.” Eighty-three percent 
of respondents said the program enhanced their 
ability to communicate scientific research very 
much; 17% said the program moderately enhanced 
their ability. All respondents said that they very 
much benefitted professionally from participating 
in the BOOST program and they had continued to 
mentor other students afterward.

Cohort 2: Türkiye and Indonesia
For the second program (BOOST H2O [Helping 

Hydrologic Outreach]), UK and UGA faculty 
partnered with collaborators at four Turkish 
institutions (Istanbul Technical University [ITU], 
Karadeniz Technical University [KTU], Kocaeli 
University [KU], and Middle East Technical 
University [METU]) and two Indonesian 
institutions (Bogor Agricultural University, now 
IPB University [IPB], and University of Brawijaya 
[UB]) (Figure 1). Participants were selected in 
February 2013 following the same criteria as for 
the first project, except that the age range was 
changed to 21–35, recent graduates were eligible, 
and at least one alternate was chosen from each 
country (Table 1). Core participants from Türkiye 
included two students each from ITU and METU 
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and one each from KTU and KU. Five core 
participants were female and five were doctoral 
students. A male master’s student from KTU 
was the alternate. All were enrolled in geological 
engineering degree programs. Indonesian core 
participants included three from UB and one each 
from IPB, Institute of Technology Bandung (ITB), 
and University of Indonesia (UI); three were male 
and three were female. All core participants were 
enrolled in master’s programs except the one from 
ITB (a recent master’s graduate). Three studied 
water resources engineering, two studied natural 
resources management, and one studied civil and 
environmental engineering. Four men and three 
women were selected as alternates (five from UB; 
one each from IPB and UI). Two alternates from 
UB later withdrew.

In March–April 2013, Milewski taught the 
introductory online course on remote sensing, 
GIS, and hydrologic modeling in the same 
fashion as for the first cohort. In contrast to the 
previous year, the workshop at UGA directly 
followed the spring online course. From May 4 
to 14, Milewski, Paul Schroeder, and students at 
UGA hosted core participants from Indonesia and 
Türkiye. Activities were similar to those of the 
2012 workshop, except participants constructed 
preliminary hydrologic models of Turkish 
watersheds. Attendees also provided outlines 
of their individual research projects, measured 
water-quality and physical hydrologic parameters 
for a local stream, and traveled to Atlanta and to 
Tallulah Gorge to learn more about the geology 
and water resources of the region.

From May 28 to June 3, 2013, Fryar, Milewski, 
Schroeder, and Carmen Agouridis (UK) led field 
activities in the Iznik Lake basin near Gemlik, 
Türkiye, for the Turkish participants, including the 
alternate (Figure 3). The group measured water 
levels in wells and collected groundwater samples 
by bailing; measured hydrochemical parameters 
(pH, electrical conductivity, and alkalinity) for 
springs, streams, wells, and the lake; gauged 
stream flow; conducted geomorphic assessment 
(cross-sectional and bank erosion surveys and bed 
material characterization) of pristine and impacted 
streams; analyzed data; and discussed geologic 
and land-use contexts for observations. From June 
10 to 16, 2013, Fryar, Milewski, and Agouridis led 

field activities around Bogor, West Java, Indonesia, 
with collaborators from IPB and UB (Figure 4). 
Attendees included six core participants and three 
alternates from Indonesia. Field activities were 
similar to those in Türkiye, but also included caving 
in the IPB forest (Gunung Walat), soil sampling 
(by hand auger) and description, a pumping test 
to measure aquifer properties, and an electrical 
resistivity survey.

During October–December 2013, Fryar led the 
online soft skills course, which followed the same 
format as that of the initial BOOST program. The 
core activity for the course was participation in the 
2013 American Geophysical Union (AGU) Fall 
Meeting in San Francisco, California, December 
9–13. Fryar and Milewski submitted a proposal 
for a technical session entitled “Building Capacity 
for Hydrologic Science in Africa and Asia,” which 
was co-sponsored by the AGU Education Special 
Interest Group and the AGU Hydrology Section. 
The submissions were organized into a poster 
session with 13 presentations (12 from BOOST 
H2O participants) and an oral session with eight 
presentations, including two summaries of field 
activities by participants. Core participants attended 
the meeting along with two alternates (one each 
from Türkiye and Indonesia), who were selected 
following participation in the summer activities.

Outreach expectations were the same as for 
the initial BOOST cohort. Three participants 
from Indonesia and three from Türkiye mentored 
undergraduate and/or graduate students. Five 
Indonesian participants from UB and a Turkish 
participant (Yağmur Derin) gave presentations 
on water and environmental issues to groups of 
elementary-school students. Another Indonesian 
participant presented modules on theory and 
practice in climatology, meteorology, and 
hydrology to high-school students at the IPB 
laboratory school. Indonesian participant Faizal 
Rohmat spoke to high-school students about career 
development in fields related to Earth sciences and 
foreign-exchange opportunities.

The design of the assessments for BOOST 
H2O followed that of the initial BOOST program. 
Participants were surveyed at the start (March 
2013), after the spring online course and summer 
activities (July 2013), after the fall online course 
and AGU meeting (April 2014), at the end (June 
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b.

a.

Figure 3. Field activities by Turkish students in Lake Iznik basin, Türkiye: (a) measuring 
hydrochemical parameters at çeşme (hillslope spring); (b) geomorphic assessment of stream 
channel.
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a.

b.

Figure 4. Field activities by Indonesian students on IPB University campus, Bogor, West Java, 
Indonesia: (a) description of soil samples; (b) monitoring well discharge during pumping test.
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2014), and five years afterward (February 2019). 
For each assessment, the BOOST H2O questions 
were essentially identical to the BOOST questions. 
The qualifier “if you participated” was added 
to questions about the workshop at UGA, field 
activities, and AGU meeting, because not all 
students participated in all activities. A question 
was added to the July 2013 assessment regarding 
how the participant anticipated completing the 
outreach requirement and what kind of resources 
would be needed. The February 2019 assessment 
was sent to core participants and the one alternate 
from each country who attended the AGU meeting. 
Quantitative responses to Likert-type questions are 
summarized in Table 2.

Thirteen participants (out of 20 total, including 
the eight alternates) submitted the pre-program 
assessment. Most stated that they were sufficiently 
prepared to be comfortable with the cognitive 
demands of the program. Some students had related 
experience on projects, but many commented 
on the fact that they lacked preparation in some 
aspect of hydrologic science. These gaps included 
no research experience, no field experience, no 
experience with different techniques such as remote 
sensing, and only a fundamental understanding 
of laboratory analysis. The second question was 
about participants’ expectations. In terms of 
content knowledge and skills, participants most 
often wanted to improve their abilities in GIS, 
remote sensing, and modeling. Several wanted to 
understand how the topics were integrated. Soft-
skills expectations included being able to work 
with diverse types of people and professional 
development. Finally, 54% of respondents said 
they had no concerns regarding the program. One 
respondent predicted that the culturally diverse 
nature of the group would be a positive challenge.

Fifteen participants returned surveys for the 
first mid-program assessment. Sixty percent of 
respondents said the spring online course (on GIS, 
remote sensing, and modeling) was excellent, 
33.3% said it was good, and 6.6% said it was fair. 
Similarly, 60% of respondents said the follow-up 
workshop at UGA was excellent and 20% said it 
was good; three did not answer the question. The 
field activities were rated excellent by 73.3% of 
respondents, good by 13.3%, and fair by 6.6%; one 
student did not respond. Respondents indicated 

that the most worthwhile aspects of the online 
course were GIS and/or remote sensing. Modeling 
was the most worthwhile aspect of the workshop; 
for the field activities, water-quality sampling 
and analyses were deemed most worthwhile. One 
participant commented that he/she learned “a 
lot of new knowledge about field data collection 
that previously I only knew…from books.” The 
question about how participants would fulfill the 
outreach requirement of the program was broadly 
misunderstood. Four participants gave detailed, 
appropriate answers about outreach to K-12 schools. 
Regarding improvements or recommendations for 
the program, the most common response was a lack 
of time or the need for a more efficient use of time. 
Two respondents expressed concerns regarding the 
selection process and that some participants were 
not fully engaged.

Twelve participants responded to the second 
mid-program assessment. Forty-two percent 
rated the online professional-practice course as 
excellent, 50% rated it good, and 8% rated it fair. 
All respondents who attended the AGU meeting 
(n = 11) rated it excellent. When asked to name 
the most worthwhile feature of the professional-
practice course, four students mistakenly conflated 
it with the spring online course. Relevant 
responses included the responsible conduct of 
research module, viewing or evaluating webinars, 
and publication ethics or plagiarism. For the most 
worthwhile feature of the AGU meeting, half the 
respondents listed poster presentations. The most 
commonly suggested change was that posters 
should have been in a hydrology session rather 
than an education session in order to attract more 
attention. Other suggestions included more careful 
participant selection, more student participation, 
making the online course more interactive, and 
incorporating problem-based learning in the 
course.

Nine students completed the final program 
assessment. Most (56%) said the program was 
excellent in enhancing their hydrologic science 
skills; 33% rated the program good and 11% fair 
in that regard. Forty-four percent of respondents 
rated enhancement of their ability to explain 
scientific research as excellent; another 44% rated 
the program good and 11% rated it poor. Fifty-
six percent stated they had an excellent chance 
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of finding suitable employment as a result of 
participation in the program, while 33% stated 
they had a good chance and 11% a fair chance of 
finding suitable employment. Reasons given for 
the increased likelihood of finding employment 
included the international nature of the program 
and the usefulness of the skills emphasized in the 
program. All respondents said they would continue 
to mentor. Regarding the most worthwhile feature 
of the program, the AGU meeting and field training 
were tied. Most of the recommendations on how to 
improve the program reiterated comments in the 
mid-program assessments. Most respondents said 
the program met their expectations to a high degree: 
56% rated it excellent, 33% rated it good, and 11% 

rated it fair. One student reported changing his/her 
thesis topic as a result of the program.

Eight participants (four each from Indonesia 
and Türkiye) out of 14 contacted completed the 
5-year post-assessment. Eighty-eight percent said 
the BOOST H2O program enhanced their skills in 
hydrologic science very much and 12% responded 
that their skills were enhanced a little. Likewise, 
88% of participants said the program enhanced 
their ability to communicate scientific research very 
much and 12% said the program enhanced their 
ability a little. Seventy-five percent of respondents 
said they benefitted very much professionally and 
25% said they benefitted a little from participating 
in the program. One participant said the program 

Table 2. Summary of Turkish and Indonesian participant responses to Likert-type questions on surveys.

Assessment Average 
(out of 4)

4: Excellent/
 very much

3: Good/ 
moderately

2: Fair/ 
a little

1. Poor/ 
not at all

No 
response

Mid-program 1

Spring online course worthwhile 3.53 9 5 1 0 0

Workshop worthwhile 3.75 9 3 0 0 3

Field exercises worthwhile 3.71 11 2 1 0 1

Mid-program 2

Fall online course worthwhile 3.33 5 6 1 0 0

AGU meeting worthwhile 4.00 12 0 0 0 0

End of program

Enhanced skills in hydrologic 
sciences

3.44 5 3 1 0 0

Enhanced ability to explain 
scientific research

3.22 4 4 0 1 0

More likely to find suitable 
employment

3.44 5 3 1 0 0

Program met expectations 3.44 5 3 1 0 0

5-year post-program

Enhanced skills in hydrologic 
sciences

3.75 7 0 1 0 0

Enhanced ability to explain 
scientific research

3.75 7 0 1 0 0

Benefitted professionally 3.50 6 0 2 0 0
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made him/her realize the importance of improving 
English skills. A second said, “Thanks to the 
BOOST H2O program I started creating my 
network internationally.” Sixty-two percent of 
respondents said they had mentored others and 
38% said they had not.

Discussion
Cohort Comparisons

The overarching goal of the BOOST and 
BOOST H2O programs was to help selected 
graduate students in Morocco, Egypt, Türkiye, 
and Indonesia enhance their technical skills 
in hydrology and their ability to communicate 
scientific research. Responses from Likert-
type questions and qualitative data provided by 
participants indicate that this goal was met. At 
the start of each program, participants expressed 
similar expectations and concerns (e.g., learning 
in an intercultural environment). During each 
program, almost all respondents rated the online 
course on GIS, remote sensing, and modeling as 
excellent or good. A majority of respondents rated 
the workshop at UGA (60–64%) and field activities 
(73–91%) as excellent. Almost all respondents 
rated the online course on professional practice 
as excellent or good, but some students confused 
activities from it with activities from other parts 
of the program, so ratings for that course may not 
be valid or reliable. All respondents who provided 
numerical scores rated the GSA and AGU meetings 
as excellent. At the end of each program, almost 
all respondents rated the program as excellent 
or good in increasing their hydrologic science 
knowledge and their ability to explain scientific 
research. A majority (56–83%) said the program 
was excellent in meeting their expectations. 
However, only 22% of the BOOST respondents 
thought the program gave them an excellent 
chance of finding employment, while 56% of the 
BOOST H2O respondents did. This divergence in 
the perceptions of the two cohorts regarding the 
program’s effectiveness in aiding their search for 
employment may be a consequence of differing 
job availability between countries. Five years later, 
nearly all respondents said that participation in 
the program had very much enhanced their skills 
in hydrologic science (88–100%) and research 

communication (83–88%). One student in each 
cohort reported changing his/her thesis topic 
as a result of the program. Most or all of the 
respondents (75–100%) said they had benefitted 
very much professionally from the program, and 
a majority had continued to mentor others. A word 
cloud (Figure 5) shows recurring terms in student 
responses for both programs.

We recognize challenges and opportunities 
for improvement in the design and execution of 
both programs. Respondents from both cohorts 
recommended more time to complete activities. 
Field activities varied somewhat between cohorts 
(in particular, geomorphic surveys were added for 
BOOST H2O), based on availability of personnel 
and/or equipment. BOOST participants met 
with staff of government agencies (in Texas and 
Morocco), whereas BOOST H2O participants 
did not, except for two students from METU 
who attended a meeting along with U.S. project 
personnel in Ankara, Türkiye. We did not anticipate 
that placement of the AGU poster presentations 
within an education session would limit the 
exposure of the students’ research. Because of the 
shorter grant duration and lesser funding for the 
BOOST H2O program, we did not hold a final in-
person meeting for the second cohort, in contrast 
to the first cohort. Because English was not the 
participants’ first language, and the program 
evaluators did not speak Arabic, Indonesian, or 
Turkish, some of the assessment questions proved 
to be ambiguous and the responses were difficult 
to interpret.

Although all participants came from OIC 
countries in the ANE region, there was greater 
cultural affinity between students in the first cohort 
(Moroccan and Egyptian, who were Arab and 
North African) than in the second cohort (Turkish 
and Indonesian). All Moroccan participants and 
three of the six Egyptian participants were geology 
students. There was less disciplinary overlap 
between the Turkish participants (geological 
engineering students) and Indonesian participants 
(water resources engineering, civil engineering, 
and resource management students). The sequence 
of summer activities may have promoted closer 
connections among the first cohort (with field work 
in Texas followed immediately by the workshop 
at UGA) than among the second cohort (with 
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a 2- to 4-week gap between the workshop and 
field activities, which were conducted separately 
in Türkiye and Indonesia). In the first cohort, all 
participants attended activities in the USA, whereas 
only the core participants and two alternates in the 
second cohort did so. Each of these differences 
could have contributed to the disengagement 
observed among some students in the second 
cohort, which was not noted for the first cohort.

Given the limited duration (15 to 21 months) 
and number of participants in each program, 
effecting systemic changes in hydrologic education 
in the targeted countries was beyond the scope of 
BOOST and BOOST H2O. Rather, the programs 
provided a holistic, interdisciplinary approach to 
hydrologic education that the participants could 
transmit within their institutions and beyond, 
through mentoring and other outreach activities. 
Broader implementation of this approach is 
constrained by limited resources in institutions in 
the Global South, but online access to free, high-
quality instructional materials can mitigate this 
constraint (Hughes 2012; Ke et al. 2023).

Follow-on Activities and Engagement
In 2020, Milewski, Fryar, Hanley, El Kadiri (now 

at Middle Tennessee State University [MTSU]), 

and Charlotte Garing (UGA) were awarded a grant 
through the U.S. National Science Foundation 
(NSF) International Research Experience for 
Students program. Our Dryland Recharge 
Assessment in Morocco (DReAM) program builds 
on our BOOST and BOOST H2O experiences. 
Differences include (1) the participation of three 
annual cohorts of five students each; (2) the 
selection of U.S. rather than non-U.S. students; 
(3) the inclusion of undergraduate as well as 
graduate students; and (4) the participation of 
students in fields adjacent to hydrologic sciences 
and engineering (e.g., international agricultural 
development). Students apply through an NSF-
affiliated online portal and participants are selected 
after review of applications by DReAM faculty. As 
in the previous programs, a 2-month spring online 
course focuses on GIS and remote sensing, and a 
3-month fall online course focuses on scientific 
communication, research ethics, and other aspects 
of professional practice. However, the 1-week 
workshop following the spring course is also 
virtual and focused on preparing for field activities 
in Morocco. Students spend four to five weeks in 
Morocco during May–June with DReAM faculty, 
one or two U.S. peer mentors, and Moroccan 
collaborators. Activities have included deploying 

Figure 5. Word cloud showing recurring terms in participant responses.
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thermistor arrays to measure infiltration; measuring 
water levels in wells; gauging stream and spring 
flow; sampling groundwater and surface water for 
chemical analyses; and sampling soil (for textural 
analyses) and sediment (to estimate maximum 
stream velocity). Participants have also met staff 
of water-management agencies; visited dams, 
reservoirs, and irrigation systems; and visited a 
museum highlighting the role of water in Moroccan 
history. The first two DReAM cohorts (2022 and 
2023) are developing an ArcGIS StoryMap (ESRI 
2024), to which the 2024 cohort will contribute. 
During the program, participants record their 
experiences in digital journals and complete 
assessments in Qualtrics software (Qualtrics, 
Provo, UT), which enables text entry, the ability 
to choose multiple answers, Likert matrices, 
and multiple-choice options. We also assess 
the development of participants’ intercultural 
awareness during the program by administering 
the Intercultural Development Inventory (IDI 
LLC, Olney, MD) to each cohort at the beginning 
and end of the program.

Beyond assessments, the instances of participant 
engagement with us following the conclusion of 
the BOOST and BOOST H2O programs provide 
evidence of their impacts. After completing his 
doctorate, Moroccan participant Zemzami was a 
Fulbright Scholar with El Kadiri at MTSU (2016–
2017). Schroeder coauthored two papers with one 
of the Turkish participants (Ünal Ercan et al. 2016; 
2022), and Fryar coauthored a paper on salinization 
of groundwater in the Nile Delta with two Egyptian 
participants (Nosair et al. 2021). At the invitation of 
Indonesian participant Jadfan Sidqi Fidari, Fryar, 
Milewski, and Agouridis delivered online lectures 
in the Groundwater Sustainable Development and 
Water Resources Management training program 
at UB in 2021. Zemzami accompanied DReAM 
participants in the field in Morocco during summers 
2022–2024. Indonesian participant Rohmat and 
Turkish participant Derin discussed professional 
development with DReAM participants as part of 
the fall online course.

Conclusions
The BOOST and BOOST H2O programs were 

designed to establish a robust, adaptable training 
framework for young hydrologic scientists and 

engineers in the ANE region. Our vision was to 
cultivate a diverse set of hard and soft skills in 
participants, enabling them to become mentors, 
network effectively regionally and globally, and 
excel as hydrologic professionals. Despite the 
challenges inherent in executing 15- to 21-month 
projects with 12 to 18 participants from varied 
educational and cultural backgrounds and 
navigating unforeseen obstacles such as the security 
situation in Egypt, the programs have been largely 
successful. Participant feedback has been strongly 
positive, reinforcing the value of our efforts. The 
enduring engagement among participants and their 
continued mentorship of students both in their 
home countries and the USA highlights the long-
term impact of these programs. The subsequent 
development of the DReAM program further 
demonstrates the adaptability and relevance of our 
modular, hybrid curriculum across different student 
demographics in hydrology and related fields.

Moreover, these programs have set a precedent 
as a multi-country collaborative model that not 
only focuses on hydrologic skills but also integrates 
advanced technologies like GIS and remote sensing. 
The inclusion of soft skills training, particularly in 
scientific communication, enhances this model’s 
potential for fostering scientific collaboration and 
workforce development. This holistic approach 
has established a scalable blueprint that could 
be replicated in other regions and disciplines, 
signifying a significant step forward in the global 
scientific community’s efforts to address complex 
environmental and hydrologic challenges.
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